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INTRODUCTION 
The discovery of America was a gradual process. An event such as 
the discovery of a continent does not take pl2ce within a single year. 
Yllien we speak of Columbus' Discovery of America in 1492, we do not mean 
that all the knowledge about an undiscoverd area was suddenly revealed. 
1 Discovery is a process of evolution and "the voyage of 1492 was simply 
the most decisive and epoch-making incident in that evolution."l In fact, 
when Columbus reached the coasts of Honduras and Cuba, he thought he had 
found the coast of Asia. 
Many of the early explorers were in_ search of some tangible wealth. 
Coronado sought gold and wealthy kingdoms, Cabot sought gold, DeSoto was 
searching for rich treasures, and La Salle wished to build up a fortune. 
However, it was not always for glory and wealth that these courageous men 
set out. It was for the idea of doing something which no one else had 
done before. For example, Columbus was seeking the shortest passage to 
Asia and thought he could accomplish this by sailing west. The discovery 
of the United States was inspired by a desire to reach China by a north-
west passage, and when this was blocked by North America, the New World 
was discovered. 
The material in the average textbook is not sufficient to enable the 
child to make the connection between one explorer and the next. Often an 
(Boston: Houghton Mifflin Co., 
1 
explorer set out because the one before him did not succeed, or to carry 
on with the work left unfinished by the one before him. For example, John 
Cabot and his son, inspired by Columbus, who had not succeeded in finding 
a route to the west, set out to do so. 
There is a definite thread which is woven throughout the character 
of each of these explorers. This paper was written for the use of the 
fifth grade teacher as a basis for the study of early exploration. This 
is an attempt to give the pupils a sampling of how one of the most impor-
tant countries in the world today was in its early years. 
2 
STATEMENT .OF PURPOSE 
This paper was written for the use of the fifth grade teacher as a 
basis for beginning a study about explorers. It is only a basis and may 
be expended upon in any way which the persons who may use it see fit to 
suit the needs of their individual classrooms. 
3 
JUSTIFICATION FOR STUDY 
The author has consulted several fifth grade Social Studies texts 
and has found that they do not give an adequate account of the individual 
lives of the explorers and do not show a connection between one explorer 
and the next. In addition, the historical fact is not always made clear. 
4 
ORGANIZATION 
The paper is divided into two parts; the first of which includes a 
review of related research and literature, and the second, which contains 
accounts of the lives of individual explorers supplemented by maps of 
their voyages. 
5 
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PART I: REVIEVi OF RElATED LITERATURE AND RESEARCH 
PART I 
REVIEW OF RElATED RESEARCH AND LITERATURE 
The Importance of Biography .!!! the Study of History 
One of the most colorful approaches to the study of History is bio-
graphy. It carries the reader back to the thought and attitudes of ear-
lier times and gives reality to persons, conditions, and events. In the 
past, many persons have supported this belief. John Schwarz said: 
Historical characters march again to the nation's call, 
scenes are re-enacted, observations are made of social 
conflicts and social struggles, contests are won or 
lost, and the drama has brought its lessons effective~ 
and with a greater degree of reality.l 
Ralph Brown finds that the values of biography may be divided into four 
main classes • 
••• they vitalize .the study of · history, they enrich and 
make more complete the materials of history, they help 
to identify and develop democratic values, and they 
contribu~e to the personality development of the 
student. 
The problem of providing a student with a real understanding of the pe-
riods of exploration and colonization is an old one. One of the ways to 
compe:::~f::~:.~::: U::~~:i:::::l: T::::~:r::: ::c:l t:u:::., •II 
The National Council for the Social Studies, Fifth Yearbook, p. 101. 1 
2Ralph A. Brown and Marian R. Brown, "Biography in the Social Studies~ 
The Values of Biograp~," Social Education, XVIII (February, 1954), 
p. 68. -
of biography.1 G. G. Andrews, in an article in Social Education, states: 
Interest in persons may thus serve as a natural and 
easy transition to interest in more impersonal fac-
tors and forces of history. 2 
Dargan states: 
••• on the other hand, the aim of the biography course 
should be to help the student appreciate American 
culture as a whole, not merely isolated and unrelated 
fragments of it.3 
Tt The problem of accuracy has long been the concern of historians. 
took quite some time before the idea dawned on them that the evidence upon 11 
II 
which they ba.sed their narratives had to be methodically probed. The sys-
tem which is kno~n as the historical method was first formulated by the 
French Benedictines of the seventeenth century.4 This concern with ac-
curacy seems to be justified in the belief that if we want the students to 
learn something about a particular figure, the information must, of 
necessity, be authentic. 
In recent years there has been a great increase in the publication 
of biography written especially for children. Random House, Houghton 
Mifflin, and William Morrow and Company are a few of the publishing houses 
which have done some of these series. 
lRalph A. Brown and Marian R. Brown, "Biography in the Social Studies l 
Another Harvest of American Lives," Social Education, (February, I 
1954)' p. 213. 
2G. G. Andrews, "Stimulating Interest in Historical Study," Social 
Education, II~ (May, 1939), p. 309. 
3Marion Dargan, "The Biographical Approach to American History" an 
address delivered before the American History Association in 
December, 1947. Ralph A. Brown, "Biography in the Social Studies: 
The Values of Biography," Social Education, XVIII, (February, 1954), 
p. 69. 
4G. J. Renier, History its Purpose and Methods {London: George ll 
Allen & Unwin, Lta., 195o); p.; 21. .:...:.....;=-r;-=-===----=--
' 
Reasons for Studyi~ ~ Early Period ~ American HistoEY 
History is the story of the experiences of men living in civilized 
societies.1 Knowledge of the past helps one to appreciate and have a ful~ 
ler understanding of the present society for the following reasons: 
1. Airy curiosity about the beginnings of a country 
could lead to a curiosity about the development 
of one's own city or town. 
2. Through the study of the past, the student learns 
about cooperation and tolerance of people with one 
another for a common purpose. 
3. Progress depends upon a mutual cooperation of 
people. 
4. A knowledge of the past should inspire the student 
to continue the study in other areas such as a 
comparison between the settlement of this country 
and another country. 
5. One obtains a better understanding of world his-
tory and begins to feel a national pride in being 
part of a country. 
6. One obtains a better understanding of the word 
"history" and the realization that information 
does not necessarily need to be arranged in a 
book but can come from a great number of sources. 
1. The student can transfer t he knowledge of the 
difficulty of the explorers to the difficulties 
of today in his own environment. 
Lewis Paul Todd has the following to say about the last reason:. 
From the study of history we learn that men in every 
age have been confronted with2the same fundamental problems which we face today. 
The problem of teaching the concept of past and present has been a 
constant pressure on the educators. In the words of C. W. Kiewiet: 
There is no quick and easy way to teach the con-
cept of past and present. Yet the escape from 
~------------·---------------------------------------------
lop. cit., p. 38. 
2Lewis Paul Todd, "Opportunities for American History," National 
Council for the Social Studies, Seventeenth Yearbook, p. 1. 
8 
the dull history classes comes with the recogni-
tion of the past as alive and continuous. With 
this recognition, students may make further dis-
covery that the most important forces ••• in their 
own society and age have required the fullness of 
much time to consummate themselves.l 
As yet, there has been no solution, but if the student has the proper at-
titude, the teacher can reinforce the formerts understanding of this 
concept. 
The Importance ££ Explorers to American People and to the Student 
The discoveries which the explorers made has made it possible for 
us to take many trips today and visit territory which was at one time un-
known. Many people forget about the past and the people connected with 
it. This is a rather narrow point of view, and it leaves much to be de-
sired, not only in terms of American History but also in terms of the his~ 
tory of the nations. In the words of Newton Edwards: 
Ours is an a ge that is extremely preoccupied with 
the present. The place of history in general edu-
cation is by no means simply a question of the rela-
tive value of past and present. History should be 
conceived of as a study of a whole society, of the 
development ~f a culture in all its fundamental re• 
lationships. 
Learning about the explorers should help the student s learn how to 
gather data, write a diary of events, trace routes, and learn certain map 
skills; acquire a spirit of exploration, and transfer it to the present 
day, and understand the need for ac curacy in doing certain tasks. 
lc. W. Kiewiet, "The Meaning of Historical Time," Social Education, 
IX, (January, 1945), P• 14. 
2Newton Edwards, "The Place of United States History in General 
Education," Social Education, VII, (December, 1943), P• 349. 
g 
Various Ways of Teaching About Explorers 
Most educators believe that students should be taught so they can 
relate the material which they study to their own experience. Sometimes 
the student is expected to learn facts which are too remote from his ex-
perience, and he finds it difficult to make the connection between the 
two. In order to alleviate this conflict, the period of the exploration 
should be taught in a Social Science perspective, studying the political 
and sociological concepts which might well be applied to present-day jour-
neys into undiscovered areas. Appropriate maps, with the routes of all 
the explorers, should be used to show continuity and the concept of close• 
ness of time between some of the expeditions. . Through the use of these 
maps, the area and position of the person or place under study can be 
visualized. There are various kinds of maps; atlas maps, wall maps, 
sketch maps, outline maps, ordnance survey maps, and picture maps.l Each 
type has its own purpose and should be used according~. 
The use of audio-visual materials such as sound motion pictures, 
dealing with the lives of one or many of the explorers, are often helpful 
in increasing the student's understanding of these people. The films may 
stimulate imagination, show the relationship of previously isolated facts, 
point out contrasts between the conditions of life in various ages, and 
provoke discussions.2 Mineta Merton states: 
••• the greatest value of visual aids is that they 
build on the pupil' past experiences ••• which serve 
lThe Teaching of History, issued by the Incorporated Association of 
Assistant Masters in Secondary Schools (England: Cambridge 
University Press, 1958), p. 143. 
2The Teachin of • 128. 
10 
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as the background for interpreting the new work to 
be learned.I 
I' Paul Wendt lists five ways by which audio-visual materials aid in the de-
'1 velopment of meaning& 
1. They contribute to the development of breadth 
and meaning. 
2. They contribute to the development of depth of 
meaning. 
They provide emotional content to meaning. 
They are inherently interesting. 
· 11 
I, 
It 
They cause greater retention of learning.2 
II 
Most students patronize the local theater and from time to time they ,! 
11 
will see narrative films on historical subjects. These films are not harm-ll 
1 
ful; however, some films do have historical errors which must be taken into1j 
II 
consideration. 
The use of the time chart could be an important device in teaching 
history, providing that the child can grasp the concept of time in the 
•' 
spatial stage. W. Linwood Chase states: 
' I If individual differences are taken into account, as 
necessary in teaching history as in teaching arithme-
tic or spelling, one would find many middle grade 
ti 
children perfectly capable of ordering events chrono-
logically and developing an historical time sense.3 
,I I The use of the historical novel has often been neglected as a mate-
'j rial of Social Studies instruction. Too often a teacher tends to rely j 
lMineta Merton, "Effective Use of Still Pictures in Elementary 
Social Studies," Social. Education, IV, {November, 1940), P• 489. 
2paul Wendt, "Audio-Visual Materials and Methods in the Social 
Studies," The National Council for the Social Studies, Eighteenth 
Yearbook, p. 2. 
3Linwood Chase, "American History in the Middle Grades," National 
Council for the Social Studies, Thirty-first Yearbook, P• 333. 
-·=-:;:;;== 
II 
ll 
I 
upon the text, which may be appropriate for giving a broad overview, but 
II omits the underlying causes. Although the use of historical novels is 
sometimes reserved for the more advanced student, it still has great pos-
, sibilities in the middle grades. The teacher will have to rely upon his 
I 
lj own ingenuity on just how to approach the use of this resource. It should 
be pointed out,however, that the teacher should be judicious in selecting 
II the novels. They should be read first to see if the material is appropri-
ate for students of the particular age for which they are being used. 
Most school libraries have an adequate list of historical novels which are 
I I a good beginning source. 
I The use of historical models, such as the ships in which Columbus 
sailed, may also be used as a teaching aid. However, it is advisable that 
,, 
" these models be small enough so the children can manipulate them, and sim-
ple enough in construction so they can be completed in a relatively short 
' II period of time. The time spent on a project such as this often exceeds 
the benefit which is derived from it. There is no limit to the enthusiasm 
which the prospect of "making it ourselves" can arouse in a class. 
I' 
The 
models must satisfy certain criteria, however, the first and most impor-
tant of which is accuracy. A historical model should not be designed as 
'I I, an expression of a child's ideas, but for the purpose of illustrating 
history. 1 Experience has shown that anything worth doing is worth doing 
In addition, the emphasis on doing a job well now is a lesson for ~ well. 
later work. 
lThe Teaching of History, op. cit., p. 133. 
12 
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Dramatic presentation is another method for teaching about explorers. 
According to Betty Keeton: 
Drama contributes to the learning of historical knowl-
edge in several ways. For one thing, it aids the re-
tention of facts. When history is relived, the memories 
are lasting. ~ben history is mechanically memorized, it 
is soon forgotten.! 
Dorothy Bratton says that we tend to remember best what gives us pleasure • 
••• very few children can be found who do not enjoy 
dramatic plays~ The child who has enjoyed for a few 
minutes the thrill of being George Washington, using 
accurate historical material in building up his scene, 
has definitely learned something about Washington.2 
The same thing can be applied to the explorers. In addition to making the 
study more real, dramatization also improves the language skills there-
fore correlating History with another part of the curricula. 
In order to further enrich the study of history, through concrete 
experience, the teacher might arrange trips if the area under study is 
nearby. 
Supplementary Reading Materials 
The need for outside reading to supplement the textual material is 
very great. The values Which the students place on the supplementary 
reading depends to a great extent upon the materials which the teacher 
selects. He must work carefully to plan activities and select materials 
'1-------------------------------i 
lBetty Keeton, "Ten Historical Plays for Use ~ Teaching Ea~ly . 
American History," (unpublished Mastert·s thes~s, Boston Un~vers~ty, 
1958)' p. 2. 
2norothy Ann Bratton, "Dramatization in the Social Studies," 
Social Education, IV, (March, 1940), p. 250. 
13 
,! which will help the students develop desirable attitudes and concepts.1 
Henry Johnson states: 
While the textbook is in the United States the chief 
instrument of school instruction in history, it has 
long been a part of the American theory that the 
textbook should be supplemented by collateral 
reading.2 
The books which the fifth grader reads have a great deal to do with 
:I 
his understanding such concepts as time and place. If possible he should 
t 
be able to project himself into that which he is reading. Only then will 
i 
' he be stimulated to learn more about a person or place. !. 
There are many sources available to the student who is studying the 
period of exploration. These include original diaries written by the ex- jt 
II plorers themselves, analyses and critiques v.rritten by famous historians, II 
encyclopedias, and the historical novel. There are three criteria which 
must be met in supplementary reading materials. They must be authentic, 
rich in detail and present a wide range of difficulties.3 Although these 
criteria were drawn up in 1929, they are still valid. 
Morris Gall tried an experiment using the novel as the major cur-
riculum resource and the textbook as a reference work. At the start of 
each unit, he gave the students a mimeographed list of suggested books 
lMattie 0. Askew, "Supplementary Reading Materials for Fifth Grade 
Social Studies in the Norfolk, Virginia Public School System," 
(unpublished Master's Thesis, Boston University, 1960), p. 3. 
2Henry Johnson, Teaching of History (New York: The Macmillan Co., 
1940)' p. 241. 
3Mary c. Vfilson, "Supplementary Reading for Elementary Grades," 
Social Education, XIII, (January, 1929), p. 291. 
I 
found that the students were very enthusiastic and profited by this 
method of learning about history. 1 
The use of supplementary reading material is most important to the 
1 study of history. The appendix includes several books which may be used 
as sources of supplementary reading about explorers • 
11 15 
I 
I' 
I 
..-------------------- ·----------11 
l Morris Gall, "Teaching American History through Novels," Social 
Education, XVII, (April, 1953), p. 156. 
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PART II: THE EXPLORJI. TIONS 
l 
II 
I. 
THE EX.PLORA.TI ONS OF CHRISTOPHER C OlDMIDS 
Prior to 1500, nothing was known of the land which lay beyond the 
Azores, the Canaries, the Madeiras and the Cape Verde group. The tales 
which the sailors, who had gone as far as these islands, related caused 
a feeling of inquisitiveness to stir in the hearts of all those Who 
dreamed of traveling to distant lands. Christopher Columbus, a Genoese 
by birth, was just one of these dreamers. 
Vfuen Christopher Columbus was fourteen, he made his first voyage. 
Several years later he went to Lisbon, Portugal where he helped his 
brother, Bartholomew, a map maker. Although the idea that the earth wae 
round was not a new one, Christopher was convinced that this was true 
and began to dream of finding a route to the Indies. However, he had no 
money with which to pay the expenses of such a voyage. 
For many years he appealed in vain to the kings of England, 
France, and Spain. At last he convinced the Spanish rulers, Queen 
Isabella and King Ferdinand, to let him attempt to prove his beliefs. 
Columbus was given a fleet of three vessels; the Pinta, the Nina, 
and the Santa Maria. Sailing with the directions and charts of Paolo 
Toscanelli, his frie~d and famous astronomer and chart maker of 
Florence, Columbus started out from Palos in August, 1492. He i ntended 
to find the shortest route to Asia by sailing westward across the 
Atlantic Ocean.l There were five things in which Columbus was interested 
gold, religion, spices, Cipango, an island off India, and Cathay. 
lJustin Winsor, Narrative and Critical History of America ( New 
York: Houghton Mifflin and Company, 1884), I, P• 6. 
16 
The first land sighted was an island in the Bahamas which Columbus 
named San Salvador. However, it has been established, by a map drawn by 
an admiral who accompanied Columbus, that he really landed on Watling 
Island which is just a short wa~ from San Salvador.l From the Bahamas 
his course was directed to Cuba, which he believed to be Cipango and 
t herefore be felt he was not far from the realm of the great Khan. 2 
Instead of the oriental prince, he found almost naked people inhabiting 
the place. Since Columbus thought he was in India, he called them 
Indians, a label which stayed with them forever afterward. His observa-
tion about religion was that the Indians could be easily made Christians 
because they appeared t o belong t o no-sect . 
From Cuba the party set out for Hayti, which Columbus renamed 
Hispaniola or Spanish Island. Having thus, so he thought, reached India, 
provisions were made to leave a group behind with adequate supplies for 
the establishment of the first white settlement in the New World. How-
ever, several months later, upon his return Columbus discovered that not 
a single Spaniard had survived. The Indians told him that some had died 
of illness and others had gone into the country with their wives. He 
then selected the northern coast of Hayti as a more favorable sight and 
began to make preparations for a permanent settlement which he named 
Isabella. However, this attempt also failed. 
Columbus made three other voyages besides this one. During the 
first he discovered Puerto Rico and Jamaica. On the second voyage, he 
lclements R. Markham, Life of Christopher Columbus (London: 
George Philip and Son, 1892), p. 91. 
2E. G. Bourne, Spain in America (New York: Harper and Brother's, 
1 onl,) n . ?), 
17 
accomplished perhaps his gre2test feat, the discovery of the mainland of 
America~ Columbus wrote in his Journal, "I am convinced t hat this is the 
mainland, and very large, of which no knowledge has been had until now.nl 
What made Columbus so positive that this was a mainland? Perhaps it was 
because he had sailed up and do~~ the coast and found no easy way to get 
around the land, as he had been able to do near Hayti and San Salvador. 
He made one more attempt, this time with his son Bartholomew. 
Yihen this ended in failure, Columbus realized that he had not succeeded 
in reaching China. He felt, however, that he must have found Asia. 
Columbus returned to Spain, where he died in 1506.2 
lrrving Berdine Richman, The S~nish Conquerors (New Haven: Yale 
University Press, 1919), P• 5~ 
2rbid., p. 59. 
18 
II 
THE EXPLORATIONS OF FERDINAND DESOTO 
The course of the Mississippi River and the nature of the country 
surrounding it were known to the missionaries and traders who took pa.rt 
in the discovery of the West. First, adventurous Spaniards prospecting 
for gold traveled to and fro between Florida and Mexico. Cavalier De La 
Salle was the first explorer to reach the Mississippi from the Illinois 
River between August, 1671, and December, 1672. About a year later, 
N~rquette and Joliet reached it through the Wisconsin River, and finally, 
in 1672, La Salle navigated the Mississippi down to the Gulf of Mexico.l 
It is believed that the river was first discovered by Ferdinand 
DeSoto as early as 1541, but accounts of the expedition are so inaccu-
rate that little more than the fact of discovery can be inferred.2 Al-
though the account of the expedition, which was ·written by someone who 
had supposedly been a part of it, was not published until fifteen years 
after the event occurred and was apparently reconstructed from memory, 
the assumption is made that the accounts are fairly accurate. 
One of the most ambitious North American explorers was Ferdinand 
DeSoto. He had shared in explorations with Pizarro in South America and 
desired to rival his conquests. On April 20, 1537, a royal decree was 
conferred upon DeSoto by Charles V of Spain, giving the explorer the au-
thority to "conquer, pacify, and people" the territory of Florida from 
the Province of Rio de la Palmas and beyond the region from the Tropic 
of cancer to Cape Fear. In addition to this, he received the 
lpaul Chesnel, History of Cavalier De La Salle (New York: 
G. P. Putnam's Sons, 1932), P• 38. 
2Jared Sparks, Makers of America (NeYi York: The University 
Society, Incorporated, 1905), P• 149. 
19 
governorship of Cuba.l He chose six hundred men to accompany him and 
set out from Cuba in 1539. They landed at Tampa Bay, and on June third 
DeSoto took formal possession of the land. 
The Spaniards soon moved to a village called Utica, which is at 
the foot of Tampa Bay. They found that the country was virtually devoid 
of Indians. A certain individual kno\'.n as Anasco, had been previously 
sent to Florida to search for a good port and had, at this time, captured 
t wo Indians to act as interpreters. The value of these Indians as in-
terpreters was never fulfilled because they escaped just as the Spaniards 
landed. However, DeSoto immediately sent out a party to capture a few 
more Indians who would carry the supplies. 
The search for gold had been an important factor in recruiting the 
men for the expedition, and DeSoto had heard of a province called Gale, 
~here there was supposed to be much gold. Therefore, he set out f or 
this place, but before leaving Tampa Bay, he sent his ships back to Cuba 
for provisions. He left one of his men, Calderon, at Tampa and set · out 
with thirty horses and fifty men to the interior of the country on 
August 1, 1539.2 The country was thickly wooded and full of bogs and 
swamps, which the men had great difficulty in pushing through. 
On August seventeenth they reached the Province of .A.palache "U;i~~ , 
north of Appalchee Bay t~iqj.3 The men had been plagued by the wiles of 
lWoodbury Lowery, The Spanish Settlements Within the Present 
United States (New York: Russell and Russell, Inc., 19.59), 
p. 21.5. 
2Thid.' p. 222. 
3Ibid. 
20 
the Indians from the very beginning of the expedition, and whenever an 
out and out revolt occurred, DeSoto was very cruel in suppressing it. 
After leav-ing Appalachee Bay and following the coast some twenty-
five miles, the explorers reached Anica Appalaches, a tm'TJ. near 
Tallahassee, where they spent the winter of 1539 to 1540. During this 
time several expeditions were dispatched . One went south to Tampa Bay 
to bring Calderon to Anica Appalachee, and the other went west and dis-
covered Pensacola Bay. 
Winter camp was broken in March, and the explorers had to carry 
their o~n pro,Qsions as the Indians had died during the ~~nter. At the 
end of April the expedition arrived in the city of Cufitatchiqui, which 
is situated on the Savannah River at a locality now named Silverbluff, 
twenty-five miles below Augusta. 1 They remained here for two ~'eeks and 
in May headed in a northerly course, reaching the territory of the 
Suwali Indians near the head of the Broad River in North Carolina and 
·west across the Blue Ridge then south where they finally came to Chiaha, 
near what is now Columbus, Georgia. After remaining here for a month, 
DeSoto and his men moved on to Coca, a place which is now the county ·)f · 
Talladega, Alabama. From this point they proceeded to Pensacola Bay, 
where they were to be met by the supply ships. 
However, DeSoto did not tell his men that they were near Tampa 
Bay, lest they get impatient and turn against any further explorations, 
which had so far yielded nothing. He altered his direction to the 
northwest and reached Chicaca, a town which lies on the head waters of 
lrbid., p. 228. 
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the Yazoo and Mobile Rivers in what is now Missi ssippi. The winter was 
spent here during which there were intermittent skirmishes with the 
Chickasaws. 
They left this area on March twenty-fifth and by Apri l first had 
come upon the Mississippi River, near the lower Chickasaw Bluffs about 
fifteen mi les below the part of the river which is believed to be the 
St. Francis, where, at that t ime, it entered the old bed of the 
Mississippi. It has been over 350 years since the crossing and the 
course of the river has changed so the mouth of the St. Francis is 
eight mi l es below Memphis and is wider than it was then.l The men 
spent some time building barges and crossed the river at the end of 
April. From here the expedit i on went north to the country of t he 
Quapaws and on June nineteenth reached Pacaha. After resting a month, 
the army moved northwest in search of bison, but finding none t ur ned 
south t o a tovm called Tanico in what is now eastern Louisiana . 2 
It is impossible to trace the course of the Spaniardst wanderings 
west of the Missi ssippi with any degree of accuracy due t o t he uncer-
tainty of connecting the names and the localities. It is kno'Til that the 
group spent the winter at Autiamque, which is southeast of Tanico, and 
left the area in March. They followed the Mississippi south and in the 
middle of April reached Guachoya, a place which is. situated on the west 
bank of the Miss i ssippi. 
libid.' p. 237. 
2Ibid., p. 241. 
By this time the feeling of defeat had penetrated deeply into the 
minds of the men, at least 250 of whom had died either by illness or 
been killed by the Indians. DeSoto, himself, realized that he would 
soon die and called his officers together for the last time. On May 21, 
1542, Ferdinand DeSoto died.1 The men, who were left behind, traveled 
almost as far west as Oklahoma, crossed Louisiana and part of Texas . 
They were, however, unable to cope with the Indians and the endlessness 
of the land which stretched before them. They managed to find t heir 
way back to the Mississippi where they built boats somewhat like I ndian 
dugouts. Having set off down the river, t hey r eached the mouth, had a 
wild voyage across the Gulf, and finally arrived in Cuba. rt ls prob-
able t hat the men traveled on the Gulf staying as close to the shore as 
possible, going dovm along the Florida coast, through the Keys, and 
finally to Cuba. 
lG. Barnett Smith, The Uni ted States, the Romance of Coloni zation 
(London: s. w. Partridge and Company, lB97), P• 161. 
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THE EXPLORATIONS OF FRANCISCO CORONADO 
Spain was already building the largest empire in the world when 
Coronado was a young boy. The only proper fields of endeavor for young 
men of Spain were either to be a part of the court or be in the colonies. 
Francisco Coronado went to court where he met Don Antonio de Mendoza, 
the person who changed his life and probably influenced the explorations 
of Coronado. Mendoza told him about the great explorations which were 
being carried on in North America. When Mendoza went to Mexico in 1535, 
Coronado went with him and within four years had attained the position 
of Captain General of an expedition \'lrhich was to play a very important 
part in the history of the United States.l 
The explorers set out from Mexico City on April 22, 1540, and made 
their way north into the hot deserts of Arizona to Chichilticalli, a 
landmark ruin about thirty miles southeast of Phoenix.2 They were now 
in the Gila Range where they had to travel through dangerous mountain 
passages, where there was always a chance of a landslide. From there 
they cut across the 1Vhite Mountains over the gorges of the Colorado 
Plateau by way of St. Johns to the Zuni River. In a few more days they 
reached the Cibola River which they called Red River. They came upon 
the seven cities of Cibola which was believed to be a source of great 
wealth. After taking over the area, he discovered that he was wrong and 
sent one of his aides, Pedro de Tovar, off to Tusayan, another group of 
seven cities, in northern Arizona, inhabited by the Hopi Indians, 
believed · c nave nruch gold.. 
lArthur Grove Day, Coronadots Quest (California: University of 
California Press, 1940), p. 21. 
2Ibid., p. 28 .. 
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The party set out to the northwest, across the Zuni Plateau and 
the Rio Puerco to the Painted Desert, an alm.ost waterless high land of 
rainbow sands and rock, dotted with thorny greasewood and sag~ stunted 
cedar and pinon. 1 From here their route took then parallel to the valw 
ley of the Colorado Chiquita where the peaks of the San Francisco 
Mountains, the highest range in Arizona, were visible to the southwest. 
Here they found a plain ~here the trails led to the Tuscayan. Again, 
Coronado's assumption about gold had been wrong and after a few days of 
trading with the Hopi inhabitants, Tovar returned to Cibola. However, 
before he left, he had learned that to the west of Tusayan there was a 
river along whose banks could be found a large colony of natives of the 
same name. Upon hearing this news, Coronado concluded that the river 
flowed into the Gulf of California. His assumptions were correct but he 
sent a small party, under the leadership of Cardenas, to explore the 
area. 
Meanwhile, Coronado's party retraced their former course to the 
Colorado Chiquita at the end of which they came upon a superb view, the 
Grand Canyon. They spent several days looking for a passage down to the 
river below, but none was found. At this time Cardenas returned to re-
port his findings and reconfirm the assumption that there was a river 
which flowed into the Gulf of California. 
Both parties had traveled through the plateau of northern Arizona 
that today is the chief range of the Navajo. However, neither one 
1 Ibid., P• 137. 
25 
reported the existence of any inhabitants at that time other than the 
Tusayan and Cibola tribes.l 
During the time which Coronado spent at Cibola, he had sent word 
to the Indians of neighboring provinces to assure them that his visit 
was a friendly one. The inhabitants of one of these outlying tribes 
came to visit the explorer and brought with him the hides of some 
strange animal which looked like the wool from a merino sheep. Coronado, 
unable to conceive of such a strange animal, sent Captain Alvarado to 
explore the area of which the visitor had spoken. 
The group headed northwest from Cibola, passed Acoma, and reached 
the banks of a large river which we know as .the Rio Grande. They pushed 
on toward the Santa Fe Mountains, which they called the Sierra Nevada or 
Snowy Mountains, and came to the place of the strange sheep, which were 
actually bison. It was here also that Alvarado encountered the strange 
Indian who, when he discovered that the expedition was in search of 
gold, concocted a fantastic story about a city, Quivera, which was built 
of nothing less than gold. Alvarado hastened back to tell Coronado. 
Meanwhile, while Alvarado had been exploring the east, another 
general, Melchior Diaz, had taken a group to explore the Gulf Coast and 
succeeded in reaching Alta, California, a march which took them from 
northern Mexico across the desert to the Colorado River crossing, the 
first overland route from Mexico.2 During this time also, Alarcon, an-
other general, reached a point north west of Phoenix on the Colorado 
River. 
libid., P• 137• 
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In November, 1540, Coronado and thirty men set off for Quivera.l 
They spent the winter in Bernalillo and set out in the early spring for 
the golden land of Quivera, a journey Which was to take them far into 
the heart of America. They arrived at the Pecos River where the,y were 
forced to build a bridge in order to get across. The trail from the 
Pecos to Quivera was long and diff icult across the desert of Arizona. 
During the journey they came across the Apache Indians and groups of 
people called the Querechas and Teyas.2 
By this time, the end of May was drawing near and having been 
distracted long enough, Coronado set off with a small party t o make a 
final attempt to reach Quivera. They had been told that the rumors of 
gold were false, but Coronado was determined to see for himself. They 
traveled across the open country of northern Texas, Oklahoma, and i nto 
central Kansas. They reached the point on the Arkansas River where it 
alters its course and found themselves in an area of settlements which 
ran between the Arkansas. and Kansas Rivers, their final destination, 
Quivera. The rumors had prepared them for the shock that there was no 
gold and after a short stay, they set out to return to Cibola. 
It was September, 1541, when the parties Which had been s couting 
various areas of the country converged at Tiguez.3 Each leader t old his 
story, and appropriate messages were sent to the King of Spain telling 
of the various discoveries. Coronado's greatest disappointment was 
libid.' P• 189. 
2Ibid. ' p. 2)2. 
)Ibid., p. 265. 
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that he had found no gold. He now desired only to return to Mexico. On 
June 24, 1542, Coronado and his men left Culiacan on their return trip 
to Mexico. The expedition was over. 
To his contemporaries, the expedition was merely considered an ex-
pense, but Coronado had accomplished much more. He and his men had 
opened up a passage to the Mexican northwest, traveled the mighty 
Colorado River; had been the first white men to speak with many great 
tribes, among them the Hopi, and had taken overland routes from Mexico, 
California, New Mexico, Arizona, Texas, and Kansas. 
From a geographical point of view, the expeditions of Coronado 
gave the world knowledge of the interior of the continent of North 
America and formed the basis of the cartography of that region.l 
lFrederick W. Hodge, Spanish Explorations in the Southern United 
States: 1528-1543 (New York: Charles Scribner's Sons, 190(}, 
p. 280. 
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THE EXPLORATIONS OF SAMUEL DE CHAMPLAIN 
Samuel de Champlain was born in Brouage, a small seaport town on 
the west coast of France about seventy-five miles north of Bordeaux. 
The village was once one of the principle sources of salt for the fish-
ing fleet. 1 Samuel's father was a sea captain and from this the bo.y 
probably attained his love for the sea. 
In 1593 Samuel became employed in the army of King Henr,r IV in 
Britanny. It is probable that Champlain fought during any one of the 
many religious wars which were going on between the Huguenots and the 
Catholics, both sects of whom ruled Brouage at one time or another. 
When the wars were over, Champlain found a position with his 
uncle, a captain employed by the King of Spain, in a vessel which was 
headed for that same country. This was the explorer's first knovm 
voyage and took place in September, 1598.2 Early in 1599 he was given 
command of the same ship, the Saint Julien, and directed his route to 
the West Indies and New Spain. The vessel touched at Guadaloupe, 
passed the Virgin Islands, and cast anchor in San Juan, Puerto Rico, 
where it remained for a month. From there the ship coasted to Cuba, 
Yucatan, and finally anchored at What is presently Vera Cruz. 
Champlain had come to the New World with the purpose of colonization in 
mind and therefore took note of the plant and animal life in these 
areas. 
The explorer made a side trip from Vera Cruz to Portobe1o, on 
the Isthmus of Panama, after which he returned to Vera Cruz and sailed 
1Morris Bishop, Chamtlain: The Life of Fortitude 
Alfred A. Knopf, 19 8), P• 4. 
2~., p . 13. 
(New York: 
for Havana. He again made a side trip but this time to Colombia. Both 
of these were in a further attempt to explore the region. Finally in 
autumn, 1601, the fleet set sail to return to Spain. 
Champlain made twelve voyages in all, a great number of which he 
spent in exploring parts of Canada around Quebec and Montreal. The 
third voyage is of great interest to us as it was during this that he 
explored along the St. Lawrence River, northern New England, and Cape 
Cod. 
Champlain was put in touch with sieur de Monts, a gentleman who 
had offered to explore and colonize the New ~forld for France with the 
monopoly of the fur trade as. his fee.l So he and Champlain left from 
Le Havre on March 7, 1604, with two ships, the rendezvous point estab-
lished at Cape Canso on the east coast of Nova Scotia. This worked out 
as planned and following the meeting~ Champlain and his men were sent 
south 'While de Monts and his men explored around the cape area and dis-
covered Sainte Croix Island where they decided to make a settlement 
there. 
Meanwhile, Champlain was making his way along the Maine coast in 
September, 1604. He passed a high wooded island, which he named Mount 
Desert. The next day he made contact with some Indians, just which 
tribe is not mentioned, who guided the explorers by canoe through the 
channel that divided the island from the mainland, past Deer Island and 
into the Penobscot. The explorer concluded that this must be Norumbega 
and proceeded along it until he reached Kenduskeag Stream, which is near 
present day Bangor. It was here that the men met the chief of the 
libid., P· 57. 
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Indians ~no had led them this far. After a peaceful interview, during 
which it was established that de Monts had sent Champlain to assure the 
natives of his friendship, the explorer worked his way back to Sainte 
Croix where he spent the winter with de Monts and his party. 
Champlain set out in the spring of 1605, followed the coast west 
to Pemaquid, found the mouth of the Kennebec, sailed into the sea round 
Cape Elizabeth, past Orchard Beach, and up the Saco River . on July 
twelfth. The Frenchmen then coasted southward along Kennebunkport and 
rounded Cape Ann, near where they saw some Indians. Champlain went 
ashore to find out what the nature of the coast was and the Indians drew 
him a picture in the sand of a very large bay (Massachusetts Bay) 
indicating the number of chiefs and Indian tribes in the area. 
The boat made its way into Boston Harbor and anchored off Noddl es 
Island, which is near East Boston. The Indians greeted the visitors and 
showed Champlain how they used the land for food. 
The explorers departed again and found the mouth of a river that 
is presumed to be the Charles. It is believed that Champlain and his 
men were the first white men to look on Boston. This was July 16, 1605.1 
The next day the travelers continued along the coast past Nantasket, 
Cohasset, and Scituate. They entered Plymouth Bay and from there fol-
lowed the coast along the shore of Cape Cod Bay. They headed north and 
rounded Nauset Harbor. 
This part of the country was also inhabited by Indians, who ~eemed 
to be friend~ and welcomed the travelers to their settlement. Using 
libid., p. 18o. 
the best method they knew how, Champlain and his men made certain in-
quiries about the area. They found that the sand was very deep, the 
harbor never froze, and that it snowed there, but they could not ascer-
tain ho~ long it lasted. 
The explorers continued along until they reached Barnstable Harbor 
and headed toward Chatham. Final~ they decided to return to Sainte 
Croix, where they arrived in early August. 
In an effort to find a good spot in >'Jhich to winter, the ex-
plorers sailed into Annapolis Basin, which is now Port Royal National 
Historic Park. ~ben the winter was over, Champlain returned to France. 
On the fourth voyage Champlain explored Quebec and the lake, which 
is named for him. On the fifth, in the spring of 1609, he traveled 
around Lake Huron and that area. 
There '';ere twelve voyages in all, each one of which brought f ur-
ther knowledge of the interior of Canada and the northeastern section of 
the United States. His last voyage was to Quebec in 1632. Champlain 
turned his attention to promoting the fur trade between the white man 
and the Indians and did a good deal to inspire the permanent settlement 
of the French in Quebec. It is easy to see that Samuel de Champlain 
made a permanent impression upon the New World. 
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THE EXPLORATIONS OF HENRY HUDSON 
Very littl e is known of the early history of Henry Hudson. He was 
born in England and had a distinguished name among the seamen of his 
age. It is not known where he acquired his skill in navigation but it 
is assumed t hat his nautical education may have been received from one 
of the great navigators who followed in the footsteps of Columbus.l At 
that time, the early 1600's, the world was occupied with the discoveries 
which were taking place. 
Our first introduction to Henry Hudson is by his journal of a 
voyage undertaken in May, 1607, for the purpose of exploring the coast 
of Greenland and passing around it to the northwest to discover a pas-
sage to Japan and China via the North Pole.2 This voyage was a failure 
and Hudson set out on a second voyage to find a northeast passage to the 
East Indies by going to the north of Nova Zembla.3 This voyage too was 
a failure. Both of them had been under the auspices of the London 
Company. 
Undeterred, Hudson sought and obtained the employment of t he Dutch 
East India Company to discover a northern passage to China. It should 
be noted again that although Hudson was employed by a Dutch company, he 
was English by birth. He set out from Amsterdam in April, 1609, in a 
ship called the Half Moon, and on July seventeenth, sailed near Penobs 
Bay. Two weeks later he and his crew arrived at Cape Cod where they 
lJared Sparks, The Libra of American Biogra h (Boston: 
Hilliard Gray, and Company, 1 3 , Series I, X, P• 188. 
2samu.el Purchas, Purchas His Pilgrimes ( Glasgov;: James Maci.ehose 
and Sons, 1926), XIII, p. 294. 
3sparks, op. cit., p.- 199. 
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stopped to replenish their Supplies, which they obtained from the in-
habitants who were Red Indians. They continued sailing south past 
Nantucket and Martha's Vineyard and by August eighteenth were off the 
coast of Virginia within reach of Jamestown~1 In a letter, which he 
had received from his friend, Captain John Smith, Hudson heard that 
there was a passage from Virginia which led to the Pacific Ocean. 
Hudson continued south far enough to ascertain that this assumption was 
incorrect and then retraced his route north and on August twenty-eighth, 
discovered Delaware Bay.2 
Coming out of the Bay but still sailing to the north, the voyagers 
found themselves between the Jersey Shore and Long Island, near Sandy 
Hook. They anchored for the night and on the next day sailed close to 
Staten Island and docked near Monmouth, New Jersey, where they ex-
plored the surrounding wooded area. 
On September eleventh Hudson sailed through the narrQ11\'S into New 
York Harbor and anchored somewhere near the Forty-second Street Ferry.3 
He spent some tj~e exploring the areas of the city which we know today 
as Washington Square, Central Park and Grant's Tomb. On September four-
teenth the Half Moon began to make its trip up the river which was later· 
named for Hudson. The explorers passed West Point, N,yack, Tarrytown, 
and Kingston, Where they had a magnificent view of the Catskills. On 
lLlewelyn Powys, Henry Hudson (New York: Harper and Brothers, 
1928), P• 94. 
2sparks, op. cit., p. 217. 
3powys, op. cit., P• 99. 
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September nineteenth the Half Moon dropped anchor near lbany and Hudson 
sent his mate and a few other men f urther up the river . The group re• 
ported that it was not navigable due to its narrowness and shallow water. 
Hudson r ealized that this was not the passage to Cathay and having 
gone as far as possible, hoisted sail to return to England, where he 
arrived on October fourth. 1 Pleased with Hudsonrs success , the London 
Company reinstated him in their employ to search for a northwest passage 
t o the Oriente He set out in the spring of 1610 on this mission. 2 He 
succeeded in reaching Greenland and discovered the bay Which bears h s 
name . At the end of October Hudson ran the vessel into a small bay near 
Hudsont s Bay and sent out a search party t o f ind a good place where hey 
could stay until spring. 
When they finally started on their return voyage, the vessel again 
became locked in the ice. A mutiny occurred and Hudson and six other 
men wer e set adrift on the ice , the result of Which was death . 
Even though he was employed by the London Company, during hi s 
last voyage , Hudson made his most important voyage while employed by 
the Dutch East India Company. From his discoveries they received the 
most benefit in the promise of future trading ~ Shortly after t hey sent 
out a second ship, the crew of which included several sailors who had 
served under Hudson in his earlier trips . 3 Vessel after vessel followed 
lsparks, op. cit., P• 231. 
2Ibid .. , P• 233• 
3Maud Wilder Goodwin, The Dutch and English on the Hudson (New 
Haven: Yale University Press , l9l9) , P• 18. 
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and active trade between the Old and New World was established. In 
1614, the States-General of the Netherlands granted a charter to the 
merchants of Amsterdam, giving them the exclusive right to travel the 
newly discovered region, which had just been named New Netherland.! 
In 1623, a boat arrived with the first settlers. Some stayed in 
Manhattan while others settled in parts of Long Island and Connecticut. 
Thus the Dutch began a colony which was to grow and become one of 
the most important countries in the world. The settlers had their good 
years as well as their bad years but what was most important was that 
they were here to stay, proving that Henry Hudson's voyage not only gave 
the Netherlands a foothold in the New World, but had made an indelible 
mark on the history of the United States. 
1Ibid., P• 19. 
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THE EXPLORATIONS OF MARQUETTE AND JOLIET 
I' 
It has already been stated that the course of the Mississippi River 
and the nature of the country surrounding it were known to the missionarie: 
and traders who took part in the discovery· of the West. l Father Jacques 
Marquette and Louis Joliet represent these groups respectively. Father 
Marquette, who was born in France and was doing missionary work in Canada, 
became interested in the Mississippi River from the stories which he heard 
from his parishoners, and he began to consider the possibility of Chris-
tianizing the savages who lived around it. He received a letter from the 
French Minister concerning the importance of the discovery of a passage to 
the Sout h Sea in order to gain more territory for France and prevent the 
English from venturing beyond the Atlantic slope. Louis Joliet, who was 
born in Quebec, was commissioned by the Governor of Canada, Frontenac , to 
find the Mississippi River, which was thought to be this passage and had 
been reached over one hundred years before by Ferdinand DeSoto. 
In May, 1673, Marquette a~A Joliet and a group of Frenchmen s t out 
from St. Ignace on Lake Michigan to accomplish the task. 2 They had been 
warned that the river was dangerous and full of "monsters who devoured men 
and canoes together$n3 However, the Frenchmen were not alarmed and conw 
tinued as planned. Their route began at Green Bay, Wisconsin, from Which 
point they entered the Fox River. · Not far from this area they found the 
Wisconsin River which ran direct l y into the Mississippi. The Frenchmen 
lsee page 19. 
2John T. Faris, Real Stories of the Geography Makers (Bostont Ginn 
and Company, 1925), P• 233• . -
3old South Leaflets (Bostont Old South Meeting House, 1889), 
Seventh Series No. 2; p .. 2. 
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observed that the land en either side of the Wisconsin abounded with fer-
p tile soil upon which grew fruit trees. In due course they reached the 
mouth of the Wisconsin and followed its course until they entered the 
'I Mississippi River, which they found to be slow in current and very deep. 
I They saw no signs of life on either side of them except birds and wild 
,I 
animals. 
Late in June they went ashore to explore the land and came upon a 
h 
tribe of Illinois Indians, who received them with great ceremony. Follow-
ing this peaceful interview with the natives, the voyagers embarked again 
I' and floated down a clear stream which ran into rapids. 1 They found that 
this was the Missouri River which emptied into the Mississippi from the 
11 northwest and ran southeast of the Ohio River. Above the entrance to the 
I Missouri, the group encountered a tribe of Chuouancn Indians who received 
them with a peaceful greeting. They informed the explorers that they were 
within ten days' journey of the ocean.2 
Inspired by this information, the party continued down the 
I Mississippi. 
:I 
At a point further south the travelers encountered a semi• 
hostile tribe of N~tchigamea who tried to intercept their course. How-
ever, Father Marquette succeeded in explaining that they only intended to 
pass by on their way to the sea, a journey which they believed was not more 
than two to three days. Marquette felt sure that the Mississippi must 
1 empty into the Gulf of Mexico so without further attempt to prove this 
II belief, the party set forth to return up the river. They retraced their 
lsparks, op. cit., p. 162. 
2John Gilmary Shea, Discovery and Exploration of the Mississippi 
Valley (Albany:. Joseph McDonough, 1903), P• 47 • 
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way slowly proceeding north on the Mississippi then into the Illinois 
j River, a route which brought them directly to Lake Michigan. From there 
they proceeded to Green Bay, the total time involvement being four months. 
Marquette remained at the mission of St. Ignace, where the expedition 
ended, and Joliet set out for Quebec to report the results to the Governor 
of Canada. Unfortunately, Joliet's canoe overturned and all his papers 
were lost. Therefore, he drew up a narrative and map from recollection, 
both of which were sent to France. '\'iben the papers arrived, no action was 
taken by the French Government to annex the territory which Marquette and. 
Joliet had explored. Several years later while on a trading mission in 
Canada, Joliet met Robert De La Salle, to whom he related the tales of his 
exploration. Had it not been for this, France would have received no 
benefit from the discovery.1 
libid., p. 32. 
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THE EXPLORATIONS OF ROBERT DE LA SALLE 
Robert De La Salle was born in Normandy and was educated by the 
Jesuits. The possibility of earning money from fur trade with the 
Indians first brought him to North America or, to be more exact, Canada. 
La Salle had traveled widely in Canada and had learned much about Indian 
methods and language from his many years of experience with the Iroquois 
on hunting trips on the ottawa River.. He had built trading houses and 
was actively engaged in the business. However, his thoughts wandered 
beyond the sphere of his occupations. Influenced by the speculation of 
a short route to China and Japan via the North American continent, 
La Salle was authorized by Colbert, the French minister of finance, to 
explore the West as far as he chose and build forts wherever he deemed 
proper. The discovery of un.lmown areas was not his ma ·ir... objectiv~, but 
he wanted to find a direct water route between the St. Lawrence and the 
mouth of the Mississippi and between Lake Michigan and the Gulf of 
Mexico. He believed this route would promote the exploitation of inex-
haustible wealth of the countries lying between these points and such 
wealth would benefit France itself.l 
In order to meet t he expenses, which were born by himself, Colbert 
made La Salle the exclusive trader of buffalo skins while on the 
exploration. 
Preparations were made for a dockyard a short distance above 
Niagara Falls where a ship was built under the direction of Chevalier 
de Tonty. De Tonty was an Italian, whose recommendation La Salle r e-
ceived from a friend in the French Court. The ship was named the 
Griffin. 
lchesnel. on. cit.. p. 155. 
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Since the current of the river above the falls had been untried, 
the builders towed the boat along the shore and moored it safely within 
three miles of Lake Erie. On August 1, 1679, the Griffin set sail. On 
the third day out they spotted islands at the mouth of the strait lead-
ing to Lake Huron. This area had never been explored by any means other 
than canoe. The explorers crossed a smaller lake, which they named St. 
Claire, and continued until they were in sight of Lake Huron. A terri-
ble storm followed but the winds abated and on August twenty-seventh, 
the Griffin sailed into a bay in the island of Mackinac.1 rt then went 
through the strait between Mackinac and the mainland on the opposite 
side and entered Lake Michigan at the point from which they traveled 
along its northern borders for about one hundred miles and finally cast 
anchor near Green Bay. 
and Lbuis Joliet~ 
This place . was very important to Father Marquette 
.. 
After a difficult struggle across the land and some suspicious en-
counters with the Outtagamie Indians, De La Salle and his crew set off 
to find the rendezvous point at the Miamis River, where they were to 
meet de Tonty, who had been sent on sometime before with five men and 
canoes. However, this meeting did not go off as planned and La Salle 
unwittingly sent off the Griffin, which never returned . When Tonty fi-
nallY arrived, the group was very despondent. Winter was setting in and 
since the other members of the party did not care to push on, La Salle 
took it upon himself to explore the country alone. He rejoined his com-
panions some time later and the whole group began its trip down the 
lsparks, op. cit., p. 3u. 
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Illinois River. After a short voyage, which brought the group not far 
from what is now ottawa, Illinois, La Salle and his men set off in a 
southerly direction and came to an Indian encampment on Lake Peoria. 
The voyagers took up arms immediate~, not knowing just what to expect, 
having heard that this tribe of Indians, the Illinois , were hostile to-
ward the French. It was the Indians who had been taken by surprise and 
they held up calumets of peace, a signal which was quickly answered by 
the French. 
At this time La Salle had already intended to make a voyage down 
the Mississippi but in order to obtain the friendship of the Indians, he 
told them that his purpose for coming to their country was "to impart to 
them a knowledge of the Gods.nl The spirit of friendship was broken by 
the leader of a nearby tribe who came into camp secretly and. spread ru-
mors about La Salle and his purpose. The latter immediately reassured 
the Illinois. 
During this time the main goal was the proposed journey dovm the 
Mississippi and La Salle began making inquiries in the camp. The re-
sults were disastrous and the leader of the Illinois told the voyagers 
such stories about what had befallen the people who had attempted the 
trip in the past, that La Salle had to postpone his plans indefinitely. 
He suggested that they wait until spring to return to Canada and, in the 
meanwhile, build a fort. The prospect of some fortified place pleased 
the men who immediately set to work. The fort was named "Crevecoeur," 
or Broken Heart, as a memorial for the lost vessel, the Griffin.2 
libid., P• 53• 
2rbid., p. 58. 
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The events of the next months do not concern us directly. Suffice 
it to say that La Salle r eturned to Fort Frontenac in Quebec and began 
to prepare, with as little delay as possible, for his expedition down 
the Mississippi. Part of it set out in December, 1681, along the south-
ern border of Lake Michigan to the mouth of the Chicago River. The pas-
sage was blocked with ice and the canoes were dragged over the frozen 
surface by sleds. La Salle joined the men on January 4, 1682, and the 
whole party began their journey on the Chicago River.l They proceeded 
do~n the Illinoi s as far as Lake Peoria, where the river was open for 
passage and it was possible to employ the canoes once again. From then 
on there was no delay and on February sixth the company was on the wa-
ters of the Mississippi~ Seven days later they passed the mouth of the 
Missouri. They stopped further down at a deserted Indian encampment to 
replenish their supplies and from that point they advanced to the Ohio 
River. After a minor incident with the Indians, they reached an encamp-
ment of a friendly group of Arkansas Indians who lived in the vicinity 
of that river. With nruch ceremony, La Salle took possession of t he 
country in the name of his king. This procedure occurred at the camps 
of several other Indian tribes which they met further down the river. 
At length the group came to a part in the river which was divided 
into three channels. The explorers divided themselves into groups and 
La Sallets group had chosen, unknowingly, the branch which reached the 
open sea. On April 9, 1682, a ceremony was performed during which a 
column was erected to which was attached the arms of France in the name 
of the King of France. La Salle took possession of the whole country of 
1 Ibid.. p. 91. 
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Louisiana and its surrounding areas.l It is said that the name 
Louisiana was first given to that area by the explorer but Sparks feels 
that La Salle did not profess to give it a new name but rather employ 
the one Which already existed. 
Bearing this news, La Salle returned to France where he remained 
for a year. He was now absorbed in the thought of taking an expedition 
by sea to the mouth of the Mississippi where he would establish colonies 
in Louisiana. 
On July 24, 1684, he embarked with four vessels.2 The events of 
the "{{'oyage back are, again, of little concern to the reader. However, 
by a miscalculation, they arrived far to the west of the Mississippi at 
a place which La Salle called St. Louis, but is now called Matagorda Bay, 
and is located on the coast of Texas. He delegated some of the settlers 
to make a fort and he set out to make some contact with the Illinois 
Indians. He never returned, however, and was shot by conspirators some 
time in March, 1687. 
The discovery of the regions of the Mississippi Valley and the 
subsequent occupation and settlement of them by the French is ascribed 
to La Salle. He was the first discoverer of the Ohio River but no re-
port of the voyage was ever made. In a letter dated September 29, 1680, 
he mentions a river v·hich the Indians called the Ohio. Apparently this 
was true because in 1755 the French claim on the Ohio Valley was based on 
the discovery of La Salle. 
libid., Pe 99 • 
2Ibid., p. 112. 
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Suggestions for Correlating the Material 
Within This Paper with other Subjects 
TPxoughout the paper, the author has endeavored to make some sort 
of connection between one explorer and the next whether by actual ~Tit-
ten or verbal contact or by word of mouth learning. For example, La 
Salle spoke to Louis Joliet, from whom he learned about the Mississippi 
exploration of Marq,lette and Joliet. 
There are several areas, which especially lend themselves t o the 
study of the exploration in correlation with other subjects in the cur-
riculum.. These are: Art, Creative Writing, the Dramati c Arts, Science, 
Mathemat ics, and Music. The suggestions may be applied to the study of 
each individual explorer although they will be mentioned as relat ing to 
the explorers as a whole. 
Art is one of the best mediums through which the child can express 
himself in any program. There are so many indi vidua· . differences in 
the way children visualize thi ngs that each child's art work is a wonder 
in itself . The motivation, which the teacher provides, i s a very strong 
, 
factor in the resulting work. He must encourage the "artist" to the ful-
lest and not hesitate to offer suggestions. 
Art takes many forms and the child should not only be encouraged to 
express himself in the medium in which he feels most comfortable but 
also should learn to try new ones. Visualizing the way parts of the 
country looked to the explorers through the use of dioramas, relief 
maps, collages, mosaics, or crayon, pastel, or water color drawings i~ 
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just one idea and a few materials with which to start. It should be 
noted that the project should be such that the time involvement Y'1ill not 
cause the child to lose interest. 
More specifically the child could construct, by means of a relief 
map or a collage, Grand Canyon c:s Coronado's men saw it. The same scene 
could be constructed with the use of a diorama. This type of scene usu-
ally best lends itself to some type of three-dimensional work. Pastels , 
crayon, and water color are best for mono-dimensional work or class pro-
jects such as murals . Mosaics are best Yihen used on small individual 
projects such as a drawing of the Griffin, the boat which La Salle used . 
Two other areas, which correlate with the Social Studies are 
Creative Writing and the Dramatic Arts . These two are mentioned together 
because often the work, which is done in Creative Writing, later takes 
some form in the Dramatic Arts. The class can make up its o~n play 
about the period of the exploration or can divide itself into groups, 
each one of which would portray an important event in the life of one of 
the explorers. The teacher should encourage the use of original dialogue 
rather than the stereotyped play. The presentation should bring out how 
the explorer first became interested in travel and include any events in 
his early· childhood which may have influenced his future career. 
The play is not the only f orm of Dramatic Arts . One group may 
want to prepare a dialogue between two of the explorers, such as Joliet 
and La Salle, describing how the latter found out about the explorations 
of the former. The composition would be ~:rt of Creative Vriting and the 
presentation would be paxt of the Dramatic Arts. It seems rather fitting 
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to mention that Art would also fit in since it is necessary to have some 
sort of scenery. 
For those students who enjoy writing poetry, Creative ···riting as 
well as the Dramatic Arts will give them a chance to show their talent. 
The student may like to write but may not feel at ease in oral recitation 
and therefore may want to select one of his classmates to recite the 
poem. A child may often derive a greater amount of pleasure from hear-
ing someone read what he has ·written than if he recites it himself. 
Another way in which the are~s of drama and writing may be used is 
in a panel discussion. Several members of the class may be designated 
as members of a panel which sets up arguments for and against the trip 
of one explorer. The explorer in question will act as 8. defendant and 
plead for the chance to go on the mission. The explorer may discuss 
with the panel the plans for his trip so they will understand the types 
of experiences which will be encountered in the trip across the ocean. 
The class might also exchange ideas by using a roundtable discus-
sion in wh ich members of the class assmne roles of explorers and discuss 
the possible problems a particular explorer might encounter en route, 
some of the speakers having previously made voyages. 
A panel-type situation may again be used for a discussion of the 
results of the voyage with one panel member showing, by a map, the route 
·which the explorer followed. 
The areas of Science and Mathematics may also be correlated t o the 
study of exploration. The class may be interested in investigating the 
weather conditions which might make certain routes hazardous at certain 
times of the year. They may also want to compare the different climates 
4? 
r -
which the explorers encountered on their respective voyages. Sonetimes 
the climate of the area was quite dif ferent from that of the, native 
country. The results of this difference in relation to the living condi-
tions and future settlement of the area should be discussed. 
Certain groups may want to calculate the number of miles which an 
explorer traveled and compare the mileage and time taken for the trips 
of various explorers. Calculating the weight of the canoes used by 
Marquette and Joliet in their Mississippi adventure and then finding the 
probable distribution of the ~eight of the supplies would present an 
interesting computation. 
Perhaps the teacher could take the class on a nature walk during 
which they would be asked to notice t hings which the explorers might 
have seen on their marches through wooded area.s. As a variation of the 
preceding activity, a scavenger hunt could be devised, if the recreation 
area were large enough, during ~hich the students would be asked to f ind 
objects relating to those the explorers might have found. For example, 
bird feathers or flowers indigenous to American culture. 
In correlating lfrusic with the study of t he period of exploration, 
the class could examine the ceremonies of t he Indians which are mentioned 
in the paper and, if possible, obtain records of the chants. The stu-
dents will notice that the rhythm of Indian music is quite different 
from that to which they are accustomed. The pupils should be permitted 
to describe the way they felt when listening to the music and what they 
liked or disliked about it. 
In all the above activities, it is important t hat the teacher di-
rect the studies so that each child has a chance to participate if he 
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I. 
wishes. 
It should be pointed out that these are merely suggestions and the 
teacher should use her ingenuity to improve upon these to suit the 
individual needs of the class. 
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